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Why?
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Documented research on what works

Trouble with early word reading skills leads to:
• less time spent reading
• slow vocabulary growth
• missed opportunities to practice comprehension 

strategies
• negative attitudes toward reading

The best solution to the problem of reading failure is to 
allocate resources for early identification and 

prevention (Torgesen, 1998).
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The Simple View of Reading
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Decoding
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Language Comprehension
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Scarborough’s Reading Rope
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How Reading Works in the Brain

Visual input
Letter & Word
Recognition

Visual Word Form Area
Sound-Symbol Connection

Word Pronunciation

Access to meaning



X = Understanding the 
Meaning of the Text

Word Meanings
Background 
Knowledge
Listening 
Comprehension

Word Pronunciation
Letter Recognition
Connection of Phonemes
To Letters
Word Recognition
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How Reading Works in the Brain

5. Oral Reading Fluency

X = 4. Reading 
Comprehension

3. Vocabulary & 
Oral Language

1. Phonemic Awareness
2. Phonics



Skill Definition
Phonemic 
Awareness

Noticing, thinking about and working with 
phonemes (the smallest units of spoken 
language)

Vocabulary & Oral 
Language

Understanding the meaning of words we 
speak, hear, read, and write

Phonics Knowing relationships between sounds 
(phonemes) and letters (graphemes)

Oral Reading 
Fluency

Reading connected text accurately, 
fluently, and for meaning

Reading 
Comprehension

Gaining meaning from text
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What to Teach:
The Essential Components of Early Literacy



New skills are directly 
modeled

Students are guided to 
the correct response 

Error response includes 
immediate corrective 
feedback

Skills are practiced to 
mastery and 
automaticity

Consistent instructional 
routines are used to 
guide students to 
correct responses

Instructional time is 
carefully allocated to 
maximize time on task

Cumulative review

Skills are taught in order 
from easier to harder; 
Pre-requisites are taught 
first

Component or 
foundational skills are 
taught directly to 
support higher-order 
skills

Intentional sequence 
within and across 
lessons; within and 
across grades
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How to Teach

Explicit Systematic Sequential



Skill Area Structured Literacy Typical Literacy Practices
Phonological 
Awareness

Emphasis on the sounds in spoken 
language distinct from and prior to 
phonics instruction; Phoneme awareness 
used as the starting point for print 

Letters used as the starting point for print; 
Reading treated as a visual skill; Confusion 
of phonemic awareness and phonics; 
Avoidance of segmenting spoken words

Phonics & Spelling Intentional instruction in letter-sound 
combinations; Sequenced from easier to 
harder for reading and spelling; 
Application of word reading in print

Taught whole to part (analytic) incidentally 
as students make mistakes in text or by 
analogy (word families); Mini lessons 
responding to student errors

Vocabulary & Oral 
Language

Oral language as the reference point for 
print; Books used for reading aloud are 
more challenging than those students 
read independently; Scripted teacher 
dialogue

Modeling reading aloud from the leveled 
books students will read; Nondirective 
questioning and discussion

Text Reading 
Fluency

Young students read text that is 
controlled to include only those phonics 
patterns that have been explicitly taught; 
Fluency building only after accuracy; 
High degree of teacher-student 
interaction with immediate corrective 
feedback

Use of leveled or predictable texts that are 
not controlled for decoding difficulty; Error 
response focuses on picture cues or the use 
of context to determine words; High degree 
of independent silent reading; Miscue 
analysis

Reading 
Comprehension

Background knowledge, text structure, 
and strategies overtly modeled and 
practiced in a planned progression

Emphasis on teacher modeling (think 
aloud); Activities such as choral reading, 
shared reading and guided reading; Student 
book choice 12
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How to Teach

Anita Archer – Explicit Instruction – ”not an either or – but a when”

Student Characteristics: 
Knowledge of the Topic; History of Struggle
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Teaching children to read is doable when you 
use what science has taught us.
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Underlying Premises of BEST Standards for ELA

• ELA is not a discrete set of skills, but a rich discipline with meaningful, 
significant content, the knowledge of which helps all students 
actively and fully participate in our society.

• The texts students read are meaningful and thought-provoking, 
preparing them to be informed, civic-minded members of their 
community.

• Standards should not stand alone as a separate focus for instruction 
but should be combined purposefully.

• The standards are designed to be user-friendly, so every stakeholder 
will understand what students are expected to master. Taken 
together, the benchmarks, clarifications, appendices represent the 
expected outcomes for the students of Florida and carry the full 
weight of the standards. 
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ELA B.E.S.T. Standards Map
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Reading Literature and Reading 
Informational Text (RL, RI)
• Key Ideas and Details
• Craft and Structure
• Integration of Knowledge & Ideas
• Range of Reading and Level of Text 

Complexity

Reading (R) 
• Reading Prose and Poetry
• Reading Informational Text
• Reading Across Genres

Reading Foundational Skills (RF)
• Print Concepts
• Phonological Awareness
• Phonics and Word Recognition
• Fluency

Foundations (F)
• Learning and Applying Foundational Reading 

Skills

Writing (W)
• Text Types and Purposes
• Production and Distribution of Writing
• Research to Build and Present Knowledge
• Range of Writing

Communication (C)
• Communicating Through Writing
• Communicating Orally
• Following Conventions
• Researching
• Creating and CollaboratingSpeaking and Listening (SL)

• Comprehension and Collaboration
• Presentation of Knowledge and Ideas

Language (L)
• Conventions of Standard English
• Knowledge of Language
• Vocabulary Acquisition and Use

Vocabulary (V)
• Finding Meaning

Strand

Standards

Clusters

Strand

LAFS to BEST: Strands, Clusters, Standards
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BEST ELA Appendix B: Reading

50% Informational  50% Literary
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BEST ELA Appendix C: Communication
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BEST ELA Appendix D: Vocabulary
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BEST ELA Appendix E: Reading Foundations



• Print Concepts (K-1) 
• Phonological Awareness (K-1)
• Phonics (K-5
• Fluency (K-5)
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In the early grades, the standards 
emphasize explicit, systematic 
phonics instruction as the foundation 
of literacy. 

Decoding and fluency are essential 
to creating proficient readers.  
“Readers who have strong decoding 
skills can figure out unfamiliar words 
so quickly that the process requires 
no conscious effort,” says Dr. Holly 
Lane, Director, University of Florida 
Literacy Institute.

When decoding is effortless, a 
reader’s limited working memory is 
freed up so the reader can focus on 
meaning.

BEST ELA Foundational Standards
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Elementary Instruction

• New ELA Instructional Materials

• Learning at Home Resources

• Benchmarks in Excellent Student Thinking (BEST) 
Standards: Guidance and Support Documents
o English Language Arts (ELA)/Literacy B.E.S.T. 

Overviews
o Gap Analysis LAFS-B.E.S.T.



Systematic
logically sequenced

builds on prior knowledge
proceeding in manageable steps

Effective instruction also includes

Effective instruction is...

immediate & 
specific praise

opportunities 
to respond

corrective 
feedback

Explicit
clear, direct teaching

frequent checks for 
understanding
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Science of Reading Checklist
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Systematic Instruction
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Explicit Instruction

OFFICE OF ACADEMICS



28

Explicit Instruction
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Explicit Instruction
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Explicit Instruction
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Explicit Instruction
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Explicit Instruction
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Multi-Sensory Instruction
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Multi-Sensory Instruction
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Multi-Sensory Instruction
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Practice
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Practice
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Practice
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Practice - Fluency
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concept 
introduction

modeling and 
demonstration

guided and 
independent 

practice
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Home-School Connections
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Supporting Learners At Home
Elementary Learning Resources

https://www.browardschools.com/Page/34307

https://www.browardschools.com/Page/34307
https://www.browardschools.com/Page/34307
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Supporting Learners At Home

https://www.browardschools.com/domain/17714



Supporting Learners at Home
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Supporting Learners At Home
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Elementary Learning Canvas
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BEST ELA Grade-Level Overviews



47OFFICE OF ACADEMICS

BEST ELA Grade-Level Gap Analyses
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Supporting BEST ELA Implementation 
Elementary Learning Canvas Course



Systematic
logically sequenced

builds on prior knowledge
proceeding in 

manageable steps

Effective intervention also includes

Effective intervention is...

immediate & 
specific praise

opportunities 
to respond

corrective 
feedback

Explicit
clear, direct teaching

frequent checks for 
understanding

Intensive
More opportunities for 

practice
Longer duration

Smaller group or individual
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Interventions and Assessments
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Conclusions

ü All children deserve to learn to read

ü What is known about how children learn to read can 
inform our work

ü What and how we teach really matters

ü A focus on prevention will ensure more children learn 
to read and reduce the need for intervention

ü Teachers, Support Staff, and Administrators need 
ongoing professional learning and support to make 
the shift
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Teaching Foundational Reading Skills

https://ies.ed.gov/ncee/wwc/Do
cs/PracticeGuide/wwc_foundatio
nalreading_070516.pdf

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_foundationalreading_070516.pdf
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Foundational Skills 101

Professional Learning Targets:
• Phonological Awareness 

• Phonemic Awareness

• Phonics

• Student Writing
• The Reading Process

• Decodable Text

• How Practice and Assessment Can Support the 
Development of Skilled Reading
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Additional Professional Learning

• BEST Deeper Dive
üGrades K, 1, 2, 3, 4, 5

• Critical Content: ELA
üEarly Literacy Concepts
üPhonological Awareness
üPhonics
üReading Comprehension
üReading Fluency
üVocabulary and Oral Language

• Reading Interventions

Coming Soon!!!!
Early Literacy 
Acceleration



Become an educated 
consumer of reading research 

and programs. 

Do it for yourself…

Do it for our children…

Do it for our students…

Do it for our community…
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Who Should We Believe?
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Resources

• Simple View of Reading

• University of Florida Literacy Institute Dyslexia Resource Hub

• What Works Instructional Practice Guide for Foundational Skills

• Early Literacy Accelerators

• Early Literacy Accelerators Quick Start Guide

• Cox Campus – Dr. Maryann Wolf Book Study

• The Kastner Collection: Padlet of all Padlets

• Center for Dyslexia – Middle Tennessee State University

• Mark Seidenberg – Language at the Speed of Sight

https://www.readingrockets.org/article/simple-view-reading
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_foundationalreading_070516.pdf
https://achievethecore.org/collection/9/early-reading-accelerators-k-2
https://achievethecore.org/content/upload/ERA%20Quick%20Start%20Guide.pdf
https://www.coxcampus.org/
https://padlet.com/pkastner/yeiyty195ljs
https://www.mtsu.edu/dyslexia/
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Resources

• The Science of Reading: A Defining Guide

• The Reading League

• Learning to Read: A Primer Part 1

• Learning to Read: A Primer Part 2

• Texas Reads

• Literacyhow

• Collaborative Classroom

• Read Washington

https://www.whatisthescienceofreading.org/science-of-reading-guide?fbclid=IwAR2WQS_myXNoopfJokIUgvFYi2Jz7XPgwLY3QkeaZzzadvdPjvOM0gy3qmQ
https://www.thereadingleague.org/?utm_source=google&utm_medium=grant&utm_campaign=gen2021&utm_content=ged&utm_term=science%20of%20reading?gclid=Cj0KCQiA7oyNBhDiARIsADtGRZbVII_UHS4KnZcN3320q3EKrs8e81ab8HI-DfKd9So9rhSOAyMBlbMaAoz6EALw_wcB
https://go.info.amplify.com/hubfs/CFER/Primer/PrimerPt1_LearningToRead.pdf
https://go.info.amplify.com/hubfs/Primer%20II/Primer2_2018_Final.pdf
https://literacysanantonio.com/
https://www.collaborativeclassroom.org/
https://www.collaborativeclassroom.org/
https://readwa.org/resources
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Remember Your WHY!

“The early years of a child’s life lay the foundation for his or her later 
success and long-term outcomes. One powerful illustration of this is 
third grade literacy: Children who can read fluently by third grade are 
six times more likely to graduate high school on time than those who 
cannot.”

(2017, p. 1) 2017 by CCSSO. Birth to Grade 3 Indicator Framework: Opportunities to Integrate Early Childhood in ESSA Toolkit 1 
Donald Hernandez, “Double Jeopardy: How Third Grade Reading Skills and Poverty Influence High School Graduation,” Annie E. 
Casey Foundation, 2012
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Thank you!
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School Board of                                Broward County

Laurie Rich Levinson, Chair
Patricia Good, Vice Chair

Lori Alhadeff
Patricia Good
Debra Hixon

Donna P. Korn
Sarah Leonardi

Ann Murray
Dr. Rosalind Osgood

Nora Rupert

Dr. Vickie L. Cartwright
Interim Superintendent of Schools

The School Board of Broward County, Florida, prohibits any policy or procedure which results in discrimination on the basis of
age, color, disability, gender identity, gender expression, genetic information, marital status, national origin, race, religion, sex
or sexual orientation. The School Board also provides equal access to the Boy Scouts and other designated youth groups.
Individuals who wish to file a discrimination and/or harassment complaint may call the Director, Equal Educational
Opportunities/ADA Compliance Department & District’s Equity Coordinator/Title IX Coordinator at 754-321-2150 or Teletype
Machine (TTY) 754-321-2158.

Individuals with disabilities requesting accommodations under the Americans with Disabilities Act Amendments Act of 2008,
(ADAAA) may call Equal Educational Opportunities/ADA Compliance Department at 754-321-2150 or Teletype Machine (TTY)
754-321-2158.

browardschools.com
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